Inclusion International

Statement on Article 24

Thank-you, Mr. Chair.  My name is Diane Richler and I am President of inclusion International.  I will call on Haydee Beckles of Panama and Mia Farrah of Lebanon to each make a brief statement to introduce my comments.

Haydee Beckles

Yo comencé mi escolaridad en una escuela regular pero era muy lenta y me dormía en la silla y mis profesores dijeron que yo necesitaba educación especial: así que me enviaron a una escuela especial. 

En este tipo de escuela no se habla ingles así que tuve que aprender español que no era mi idioma familiar ya que en casa hablábamos ingles.

De esta manera me adapte a vivir en dos mundos: uno dentro del sistema educativo especial donde ellos esperaban poco de mi  y yo hice poco.

En mi otro mundo : mi hogar donde mama y papa me incluían en todo y me enseñaron a hacer cosas a mi manera: despacio pero aprendí a hacer tareas con mis hermanos: aprendí a hacer dictado, a deletrear y a buscar palabras en el diccionario, a limpiar mi cuarto, a lavar los platos y no romperlos y e esta manera fui aprendiendo a vivir independiente en comunidad junto con otras personas.

Hoy entiendo que si hubiera estado incluida en un colegio regular mi desarrollo sería mayor.

Hoy estoy aquí , vengo desde Panamá, a pedirles que le den la oportunidad a otros alumnos con discapacidad de asistir a escuelas regulares en sus propias comunidades

English traslation

I started education in a regular school but I was very slow and fell asleep on my own chair so the teachers said that I needed to go to a special school.

They sent me to Special School.  In that kind of school they did not speak English only Spanish and I had to learn Spanish.

That was not my native tongue because we spoke English at home.

So I adapted myself and I lived between two worlds.  One in the special education system, they expected a little for me, so I did the little.

On the other side at home, my mother and father included me in everything.  They taught me to do things in my own way.

I did my homework slowly with all my brothers.  I did dictation, spelling, looking up words in dictionary, cleaning my room, washing dishes and I did not break them.

In that way I learned to live independently in the community with all the others persons.

Today I understand that if I had been included in a regular school my development would have been better.

Today I am here, coming from Panama, to ask all of you to give an opportunity to other children with disabilities to go to a regular school in their own community.

Mia Farrah (speaking in Arabic)

I went to a regular school. 

But the Arabic Teacher refused me.  

She put me out of the classroom.

This is why I study in English and French.

Diane Richler

Inclusion International would like to thank and congratulate the Chair for drafting this article in a way that comes much closer to respecting the aspirations of people with disabilities and their families.  We also want to thank Canada and the countries that have supported their proposed revision and commend to all States parties the proposal from Panama which we believe moves the Canadian proposal forward. 

Let me explain why we appreciate the Canadian and Panamanian texts and in so doing try to respond to some of the issues raised by other countries.  Both Canada’s and Panama’s proposed amendments deal with a problematic and possibly inadvertent provision in the Chair’s text where it is suggested that there are exceptional circumstances where the general education system cannot meet the needs of students with a disability.  Our concern is that in many countries, the Ministry of Education that has responsibility for the education for most children does not have responsibility for educating children who have a disability.  That responsibility falls to other Ministries such as Social Development, or even quasi-public or private entities.  In such cases, there is usually a completely different curriculum from the education system, no opportunity to obtain the credentials necessary to move into higher education, and little opportunity to interact with non-disabled peers.  In many of the States that intervened on this matter in fact there is one Ministry of education responsible for educating all children and the wording that they are supporting may in fact be regressive.

For Inclusion International, it is imperative that one Ministry and one school system is responsible for educating all children.  This does not mean there is not also the need for individualized support measures as mentioned in the Canadian and Panamanian proposals.  However, we propose that the words “in environments which maximize academic and social development” be deleted so that 2 d would read:

“that persons with disabilities receive the support required, within the general education system, to facilitate their effective education.  States Parties shall ensure that effective individualized support measures are provided consistent with the goal of full inclusion”

Our concern is that by mentioning environments the emphasis is on the placement of the student rather than on the supports and that this moves away from what many states have identified as a need for a paradigm shift in this convention.  The paradigm shift we are seeking in this article is from a paradigm that accepted that students with a disability could not learn like other students, and that if they could be educated their education would be limited because their academic abilities were limited.  The paradigm we are seeking is one which considers all students as capable of learning, of having the right to education, as being the responsibility of the same education system that has responsibility for educating all children, and one which promotes and supports students’ sense of belonging to their communities and their future basis for inclusion.

